
tions on the fifth day. If 
you have never debated 

before and want to 
know what its all about 
you can go to our web-

site and download the 
debate guidelines under 
programs/debate. We 
will also be looking for 

experienced high school 
debaters to be mentors 
for the students attend-

ing the debate camp. 
Registration information 
and mentor applications 

will also be posted 
shortly after the New 
Year.  We hope to see 

many of you at one camp 

or both!!! 

July 2009 was our first 
Mock Trial Summer 

Camp. It was extremely 
successful. So successful 
in fact that we have al-

ready had numerous in-
quiries as to the dates of 
the next one!! So here 
they are: July 12-16, 

2010!!  

Registration materials will 

be posted on our website 

at www.cclce.org some-
time shortly after the 

New Year. We will also 
be looking for more ex-
perienced high school 

mock trial students to be 
mentors for the attending 
students. That application 

will be posted after the 
New Year as well.  

Spread the word and 
bring your friends!! 
Come and see what all 

the hub-bub is about!! It 
will surely prove to be 
an exciting, worthwhile 
and educational experi-

ence for all. 

In addition, we will be 

hosting our first summer 

debate camp!! This is for 
those that just love to 

argue and want to learn 
how to do it more effec-
tively. This camp, like the 

mock trial camp, will run 
for five days, August 9-
13, 2010 with competi-

ANNOUNCING MOCK TRIA L AND NEW DEBATE SUMMER CAMP 

EVENTS COMING IN 2010 . . .  .  

 January 11 & 12: Play By 

The Rules Training Ses-

sions 

 January 14: Middle School 

Mock Trial quarterfinals.  

 January 25: Middle School 

Mock Trial semi-finals and 

finals. 

 February 23: Echoes and 

Reflections Teachers’ ADL 

training session. 

 March 3: High School 

Spring Debate Competi-

tion (*NEW*) 

 March 4: Middle School 

We The People Student 

Content Workshop. 

 March 6: Youth Govern-

ment Summit (*NEW*). 

 March 15-27: High School 

Mock Trial Regional 

Competitions. 

 March 20: We The Peo-

ple Content Seminar on 

Civil Rights for teachers 

 March: Regional High 

School Forensics. 

 April 26-29: High School Mock 

Trial Quarterfinals. 

 April 28– May: Middle School 

Debate. 

 May 3-7th: High School Mock 

Trial Semi-finals and finals. 

 May: High School    Forensics 

finals. 

Inside this issue: 

Summer Camps 1 

Coming Events 1 

New Spring Debate 2 

Youth in Government 2 

Elementary Curriculum 2 

Forgotten Influences . . . 3 

Echoes and Reflections 6 

Enjoy the season—from your 
friends at the CCLCE 

Special Points of Interest: 

 Mock Trial and Debate Summer Camps 

 New High School Spring Debate 

 New Youth and Government Summit 

 New Elementary Curriculum Materials 
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Our popular Great Connecti-

cut High School Debate took 

place in October. The state 

champion this year is Valley 

Regional High School. Such an 

exhilarating and enthralling 

experience leaves students 

hungry for more. Therefore, 

by popular demand, we are 

having our first High School 

Spring Debate Competition 

on March 3, 2010.   

There will be a new topic that 

will be posted on January 4th 

and the same competition 

guidelines will be followed. 

The difference is that this 

competition will be a one-day 

activity. There will be a total 

of four rounds. All teams will 

compete in the first two 

rounds arguing the affirmative 

in one and negative in the 

other. As always, teams will 

not know until they arrive 

which side they will be arguing 

first.  Then only the teams 

that won both sides will go to 

round three and the top two 

teams will compete in round 

four for a final round.   

Details about location and 

registration will be posted onj 

our website at www.cclce.org 

before the winter school va-

cation. 

All teams are invited to par-

ticipate regardless of whether 

or not they competed in the 

Great Connecticut High 

School Debate in October. 

Also, if you really love debate 

and just can’t get enough be 

sure to watch for information 

on our new debate summer 

camp coming in August, 

2010!! 

The CCLCE has come to 

your rescue!! We have assem-

bled a portfolio of materials 

including a full curriculum of 

lesson plans, student text 

excerpts, dvd’s, engaging ac-

tivities, worksheets and more. 

In addition, we are available 

for free in-service training on 

both the use of the materials 

and activities as well as con-

tent training in the area of 

government. 

To set up a meeting to review 

By  now most upper elemen-

tary teachers should be  

aware of the new state man-

date requiring students in the 

third, fourth or fifth grades to 

learn about the three 

branches and levels of govern-

ment through “engaging activi-

ties.”  Many of your col-

leagues have expressed con-

cern that they do not have 

the materials or background 

to be able to provide such 

instruction.  

the available materials, please 

c o n t a c t  u s  a t 

cclce@mindspring.com or 

(860) 509-6184.  We look 

forward to working with you 

soon. 

 

BACK BY POPULAR DEMAND . . . SPRING HIGH SCHOOL DEBATE! !  

UPPER ELEMENTARY CURRICULUM MATERIALS NOW AVAILABLE! !  

Students will engage in hands-

on activities to identify local 

public policy issues which 

concern them, research po-

tential solutions and develop a 

policy change which they 

could bring to a local govern-

ment agency. 

Open to students in grades 5-

12. Registration form will be 

on-line by January 1, 2010.  

Registration fee will cover 

snacks., lunch and all project 

materials as well as expert 

instruction in the program. 

Registration is $20 per per-

son. 

Come by your self or with 

friends and learn how to be 

an active, engaged citizen with 

the tools to make a difference 

in your community. 

PROJECT CITIZEN YOUTH IN GOVERNMENT SUMMIT 
We have exciting news for 

students who have been in-

spired by President Obama’s 

call to action for citizens of all 

ages to get involved in gov-

ernment.  Join us for our first 

ever Project Citizen Youth In 

Government Summit to be 

held at the Courtyard by Mar-

riott in Cromwell on Saturday 

March 6, 2010, snow date on 

Saturday March 13th from 9 

am to 3 pm. Deadline for 

registration is February 3, 

2010!!  
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Cross-Examination 
Debate builds excellent 
speaking and proper 
arguing skills. 



 When the colonists first arrived in America, they were expecting to be some of 

the first people to arrive.  In this New World, they could start a society of their own, in-

dependent of England.  Instead they found a group of people with a type of society and 

government that they had never seen before.  Three-hundred years later, a respected 

group of people were looking to create a free society remarkably similar to the indige-

nous one previously mentioned.  So then why is it that English scholars, such as Locke 

and Montesquieu, are attributed with the ideas of democracy and a popular government.  

Even though Native Americans had been practicing this form of government far before 

the idea was even conceived, they are not credited with this concept.  The Iroquois Con-

federacy significantly influenced the founding fathers and the Iroquois Constitution is 

prominently reflected in our own Constitution. 

Forgotten Influences on the Constitution By: Josh Robichaud, CCLCE Intern 
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The Confederacy 

is officially dated 

as beginning Au-

gust 31, 1142. 

Spotlight on History  

 The government of the indigenous people of the northeast United States was called the Iroquois Con-

federacy, or Iroquois League.  The Confederacy is officially dated as beginning August 31, 1142 when the Se-

neca tribe ratified the laws of the Confederacy, although some have dated it later to 1450.  The Iroquois Con-

federacy was originally made up of five nations (Mohawk, Oneida, Cayuga, Seneca, and Onondaga), each of 

which had an unequal number of Sachems.  In 1722, the Tuscarora tribe also joined and wasnôt granted any 

Sachems because they only joined for reasons of protection.  Sachems were appointed by the Mothers of tribe, 

were the leaders within the each nation, and represented their peopleôs interests.  In total there were fifty Sa-

chems; they made up the body of the League and were the group that conducted the business of the nations.  

These fifty Sachems were lead by the Great Sachem of the Confederacy, who was always chosen from the 

Onondaga tribe and was considered the supreme of the Confederacy.  There were also Pine Tree Chiefs and 

War Chiefs who were advisors to the Sachems but did not have the right to vote.  Resolutions and decisions 

were voted on and passed by the group of Sachems and then enforced by the Sachems within their own tribes.  

In order for a treaty to be passed within the confederacy, it had to be agreed upon unanimously by a group be-

fore being referred to the next group.  A notable difference is that women also played an integral part in the 

confederacy and had the same rights as the men, if not more.  The women of the tribe appointed the most re-

spected woman among them to become the Tribe Mother.  The Tribe Mother had the power to appoint the Sa-

chems, veto decisions, and remove a Sachem from their position if she saw fit.  Most of their laws addressed 

the protection of the natural rights of people and the guidelines and provisions of declaring and waging war.  

Also within their constitution there were extensive descriptions of how each group was elected and their du-

ties, along with descriptions of the rituals involved with inducting and removing them from office.  The main 

purpose of the Iroquois Confederacy was to distribute power and decision making among a group of people 

representing the interests of their nations, so as to create a representative democracy and prevent the abuse of 

power.  

1. Bruce E. Johansen, "Dating the Iroquois Confederacy," Akwesasne Notes New Series 1, no. 3 (1995), 62-63 (accessed 
11/30/2009). 
2. Lewis H. Morgan and Elisabeth Tooker, "The Structure of the Iroquois League: Lewis H. Morgan's Research and Observations," 
Ethnohistory 30, no. 3 (Summer, 1983), 141-154, http://www.jstor.org/stable/481022. 
 3. ibid. 
 4. Donald S. Lutz, "The Iroquois Confederation Constitution: An Analysis," Publius 28, no. 2 (Spring, 1998), 99-127, http://
www.jstor.org/stable/3331052. 
   
5. Alvin M. Josephy, 500 Nations : An Illustrated History of North American Indians, 1st ed. (New York: Knopf, 1994), 468. 

http://www.jstor.org/stable/481022
http://www.jstor.org/stable/3331052
http://www.jstor.org/stable/3331052


 In 1754, just before the French and Indian 

War, Benjamin Franklin and other delegates were 

sent to negotiate a peace with the Native Americans 

so that colonial forces could concentrate on defeating 

the French.  This interaction was one of the first con-

tacts the founding fathers had with Native Americans 

in a diplomacy setting.  After this meeting the rela-

tionship between the Native Americans and the dele-

gates grew.  It strengthened to the degree that Benja-

min Franklin began to publish Native American trea-

ties and Iroquois speeches that urged the colonies to 

unify in a similar manner to the Iroquois Confeder-

acy.  Soon thereafter the Albany Plan was proposed, 

which included a request for Parliament to establish a 

general government in America where each of the 

thirteen colonies could retain their constitutions 

while granting certain powers to the general govern-

ment.  This plan was very similar to one that the Iro-

quois leader Canassateego suggested to the dele-

gates, and as Julian P. Boyd, a leading scholar of the 

Declaration of Independence observed, ñFranklin 

proposed a plan for the union of the colonies and he 

found his material in the great confederacy of the 

Iroquois.ò  In May of 1776 twenty-one Iroquois 

leader arrived to meet with the Second Continental 

Congress to help the Congress settle the issue of de-

claring independence and the structure of their new 

government.  While in Philadelphia, an Onondaga 

chief advised the Congress on how to form their new 

government and before he left gave John Hancock, 

the president of the Congress, the Native American 

Name Karanduawn.  Karanduawn translates to ñThe 

Great Treeò which is an allusion to the Native 

American folklore in which the Iroquois Constitution 

is symbolically represented as a large pine tree, 

which is protected by the patron animal of each of 

the member nations.  Native American Leaders con-

tinued to advise colonial leaders through the writing 

of the Constitution and as a result many parts of the 

Iroquois Constitution are reflected in the Constitution 

of the United States of America. 

 Parallels between the Iroquois Constitution 

and the Constitution of the United States include 

similarities in the structure of the government, proc-

ess of amendment, and duties and responsibilities 

of its representatives.  First, there are the similari-

ties in structure of the two governments, particu-

larly in the idea of the three branch system.  In the 

Iroquois Constitution the three groups are outlined 

as follows,  

ñ9.  All the business of the Five Nations 

Confederate Council shall be conducted by 

the two combined bodies of Confederate 

Lords.  First the question shall be passed 

upon by the Mohawk and Seneca Lords, 

then it shall be discussed and passed by the 

Oneida and Cayuga Lords.  Their decisions 

shall then be referred to the Onondaga 

Lords, (Fire Keepers) for final judge-

ment.ò(sic) 

The three house system outlined here is almost 

identical to the structure and processes outlined in 

Article I Sections 1,2 and 3 of the United States 

Constitution, including the idea of review by three 

groups.  A treaty would have to be passed unani-

mously by the first group (The House of Represen-

tatives) before being given a second group (The 

Senate), and finally would be passed on to the ex-

ecutive.  As stated before, the Great Sachem al-

ways hailed from the Onondaga tribe, one will 

note that the final step, or executive, in the Iro-

quois Constitution is referral to the Onondaga 

Lords for final judgment.  Additionally the Iro-

quois wanted their Constitution to be a living 

document and as a result allowed for it to be 

amended.  The process of amendment is strikingly 

similar to Article V of the United States Constitu-

tion and reads as follows,  

 

 ñ16.  If the conditions which shall 

arise at any future time call for an addition 

to or change of this law, the case shall be 

carefully considered and if a new beam 

seems necessary or beneficial, the proposed 

change shall be voted upon and if adopted 

it shall be called, "Added to the Rafters".ò 
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When analyzed, one could argue that it would be eas-

ier to amend the United States Constitution because 

it only requires a two-thirds majority in the Congress 

or States, where as the Iroquois require a unanimous 

vote, as any decision within the Confederacy would.  

Finally, there are the issues of the responsibilities of 

representatives and the course of action taken when 

these duties are not fulfilled.  In the Iroquois Consti-

tution Sachems are expected to ñbe mentors of the 

people for all timeé their hearts shall be full of 

peace and good will and their minds filled with a 

yearning for the welfare of the people of the Confed-

eracy.ò  The Iroquois also provided impeachment, as 

in Article II Section 4 of the United States Constitu-

tion, when a person is no longer seen as fit for their 

duties.  This section reads, 

 

ñ19.  If at any time it shall be manifest that a 

Confederate Lord has not in mind the welfare 

of the people or disobeys the rules of this 

Great Law, the men or women of the Confed-

eracy, or both jointly, shall come to the Coun-

cil and upbraid the erring Lord through his 

War Chieféò 

It is also important to note that it is the people that 

the Sachem represents who are to bring the com-

plaint so as to keep each Sachem accountable for his 

actions in regards to constituents.  One important 

part of the Iroquois Constitution, which is lacking in 

the United States Constitution, is the idea of 

womenôs rights and suffrage.  As stated before, 

women played an integral role in the Confederacy 

and were seen as equals.  As a matter of fact, the Iro-

quois Constitution states that any respected woman 

may serve as a ñstand-inò of any leader is unable to 

fulfill their duties.  It is interesting to note that Iro-

quois society grants true equal rights almost five 

thousand years before the United States will, even 

though the Iroquois society was one of the biggest 

influences on American Political Process. 

 Although Congress recognized the Native 

Americans was having a significant influence on the 

United States founding documents in 1988 with 

House Resolution 331, the Iroquois Influence theory 

is still debated and vehemently refuted.  It may be 

too much to suggest that the Native Americans in-

spired the colonists to declare their independence, but 

the influence that the Iroquois Confederacy had on the 

founding process of our government and nation is ir-

refutable and we are forever indebted to their genius. 

 
6. Bruce E. Johansen, Forgotten Founders: Benjamin Franklin, 
the Iroquois and the Rationale for the American Revolution 
(Ipswich, MA: Gamit Publishers, 1982), 110 (accessed 
11/20/09). 
7. Grinde,,Donald A.,Jr and Donald A. Grinde, Native Americans 
(Washington, D.C: CQ Press, 2002), 399. 
8. Oren Lyons, Exiled in the Land of the Free : Democracy, Indian 
Nations, and the U.S. Constitution, 1st ed. (Santa Fe, N.M: Clear 
Light Publishers, 1992), 414. 
9. Grinde,,Donald A.,Jr and Grinde, Native Americans, 399 
10.  Samuel B. Payne Jr., "The Iroquois League, the Articles of 
Confederation, and the Constitution," The William and Mary 
Quarterly 53, no. 3, Indians and Others in Early America (Jul., 
1996), 605-620, http://www.jstor.org/stable/2947207. 
11. Dekanawidah, "Iroquois Constitution," http://
www.indigenouspeople.net/iroqcon.htm (accessed 11/20, 
2009). 
12. ibid. 
13. ibid. 

14. ibid.  
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If you fail to use the day’s de-

posits, the loss is yours. There 

is no going back. There is no 

d r a w i n g  a g a i n s t  t h e 

“tomorrow.” 

You must live in the present 

on today’s deposits. Invest it 

so as to get from it the utmost 

in health, happiness and suc-

cess! The  clock is running. 

Make the most of today. 

To realize the value of ONE 

YEAR, ask a student who failed 

a grade. 

To realize the value of ONE  

MONTH, ask a mother who 

gave birth to a pre-mature 

baby. 

To realize the value of ONE 

WEEK, ask the editor of a 

weekly newspaper. 

To realize the value of ONE 

Imagine there is a bank that 

credits your account each 

morning with $86,400. 

It carries over no balance from 

day to day. Every evening it 

deletes whatever part of the 

balance you failed to use dur-

ing the day. What would you 

do? 

Draw out every cent, of 

course! 

Each of us has such a bank. Its 

name is TIME. Every morning, 

it credits you with 86,400 sec-

onds. Every night it writes off, 

as lost, whatever of this you 

have failed to invest to good 

purpose. 

It carries over no balance. It 

allows no overdraft. Each day 

it opens a new account for 

you. Each night it burns the 

remains of the day. 

DAY, ask a daily wage laborer with 

kids to feed. 

To realize the value of ONE HOUR, 

ask the lovers who are waiting to 

meet. 

To realize the value of ONE MIN-

UTE, ask a person who missed the 

train. 

To realize the value of ONE SEC-

OND, ask a person who wrongfully 

ended their best relationship. 

To realize the value of ONE MILLI-

SECOND, ask the person who won 

a silver medal in the Olympics. 

Treasure every moment that you 

have! And treasure it more because 

you shared it with someone special, 

. . . Special enough to spend your 

time. 

 

THE PRESENT . . . . . . . . . . 

And remember that 
time waits for no 
one. Yesterday is his-
tory. Tomorrow is a 
mystery. Today is a 
dfcq+ėQe^qĄpėtevėfqĄpė
called the present! 

-Author unknown 

Be among the first educators in Connecticut  

 to participate in this award winning  Holocaust Education Program   

ECHOES and REFLECTIONS 
A state -of-the-art multimedia curriculum on the Holocaust developed by The Anti -
Defamation League along with the Survivors of the Shoah Visual History Foundation and 
Yad Vashem (Israel's Holocaust Martyrs' and Heroes' Remembrance Authority), includes 
ten multi -part lessons on the Holocaust with companion DVD or VHS of visual history tes-
timonies from Holocaust survivors and other witnesses. These personal stories of the 
Holocaust offer distinct perspectives on this historical event.   Through the study of the 
Holocaust, the ECHOES and REFLECTIONS curriculum helps students connect with con-

temporary issues.    Tuesday, February 23, 2010 

8:30 a.m.-2:15 p.m. 

Location: 30 Bank Street New Britain 

Snow Date Tuesday, March 2, 2010 
ñWhere do I begin?  I found this workshop to be one of, if not the best professional experiences I have had.  

It provided invaluable information that will provide a wealth of discussion within my classroom.  The pres-

entation was on target and the supplementary materials were exceptional.  I only wish that my other col-

leagues could participate with this activity.ò 

For more information on CCLCE 

programs please contact us at (860)

509-6184 or cclce@mindspring.com 

or visit us at www.cclce.org. 


